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 Cognitive Coaching - Making Faculty Better, NOT Bitter!

Presenter: Harun Rashid, Ph.D. 

Seminar Objectives: 

 Participants will be able to:

 Identify, develop, and model skills for enhancing educator and learner engagement
by facilitating interactive discussion and establishing a climate of open dialogue.

 Learn strategies for managing challenge behaviors, encouraging student
commitment and simultaneously establishing instructor credibility through
cognitive coaching and meaningful/purposeful intra and interpersonal reflection.

 Self-direct themselves with the cognitive capacity for excellence both independently
and as members of the professional learning community.

 Develop the cognitive skills of positive interdependence and individual
accountability in teaching and learning.

Questions: 

 How many of you have students who do not participate in class discussions or who
avoid answering questions?

 What impact do these passive or reluctant learners have on you?
 What impact do they have on their peers in class?
 What impact do they have on their own ability to succeed in college and the world of

work?

Further Questions: Do You . . . 

 Prepare daily, weekly, quarterly/semester lesson plans?
 Address all the essential components of your lesson plans? What are they?
 Decide the content, process, and product of your lessons in advance?
 Create MAGIC in the classroom? How? Differentiate Instruction? How?
 Consistently and frequently check for understanding and do diagnostic, formative,

and summative assessment?
 Do backward planning? Why and how?

Propositions: 

 All behavior is purposeful – and produced by thought and perception;
 Teaching is constant planning and preparing, decision making, and solution seeking;
 To learn something new requires active/meaningful engagement, as well as

unlearning, and alteration in thought;
 Humans continue to grow cognitively.
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We Learn: 

 10% of what we read
 20% of what we hear
 30% of what we see
 50% of what we both see and hear
 70% of what is discussed with others
 80% of what we experience personally
 95% of what we teach someone else.

Approaches to Teaching and Learning: 

 Competitive Learning
 Individual Learning
 Cooperative Learning

Competitive Learning 

 Students want to be better than their classmates.
 Students want to be graded on the curve.
 There are winners and losers

Individual Learning 
 Each student works at his or her own speed.
 Students’ goal achievement is independent of the achievement of others.

Cooperative Learning 

 Students work together to accomplish shared goals.
 Students know they can reach their goals only if other students also reach their

goals.

Requirements of Cooperative Learning 

 Positive interdependence
 Face to face interaction
 Individual accountability
 Social skill practice
 Group processing

 My Concerns …

 Too often it is assumed that SET leads to quality teaching.
 Valid and reliable SET emphasizes too often on accountability, NOT qualitative

improvement.
 SET ensures faculty competence, but does very little or nothing to encourage and

support expertise and higher effectiveness of their professional performance.
 Understandably, the evaluation process will result in annual summative ratings for

the faculty. Question is – is there an ongoing process of gathering and evaluating

Proceedings of the 2016 IEOM Detroit Conference, Michigan, USA, September 23-25, 2016

© IEOM Society International - Global Engineering Education



3 
 

performance evidence, and providing constructive, precise, specific and timely 
feedback and feed forward.  

 The evaluation system does not facilitate the construction of succinct SMART goals 
that enable faculty to reflect on their performance and plan courses of action 
necessary to fulfill their professional commitment. 

 Lack of PRIDE    
 

Process of faculty evaluation: A few suggestions from McREL 

 The process of evaluation should be supported by related professional growth and 
developmental resources. Evaluation results should help inform the opportunities for 
personal (teacher) and institutional improvement.  

 The process of evaluation should be ongoing and systematic.  Conditions surrounding 
evaluation must foster and value the engagement and collaborative input of the 
stakeholders.    

 Incorporate analytic rubrics that are supported by organizational systems, 
educational resources. The evaluation system should provide an honest and fair 
assessment of performance. The resulting assessment must be supported by 
artifacts or evidence and provide guidance/ feed forward toward improvement. 

 Clearly articulate performance expectations. The faculty evaluation system should be 
designed to articulate the expectation of what teachers should know and be able to 
do. Clearly articulated performance expectations make the challenge of continuous 
improvement manageable and meaningful.    

 

Suggested Structured Process to Improve Faculty Performance 

 Faculty Training/ Orientation 
 Faculty conducts a self-assessment/ WDHP 
 Pre-observation conference 
 Formal in-class observations 
 Post-observation conference 
 Summary evaluation conference and scoring the faculty summary rating form 
 Professional develop planning and SMART goal setting 

 
Research-based Faculty Performance Standards 

[Ideas borrowed from McREL Teacher Evaluation System (online resources)] 
 

STANDARD I: INSTRUCTORS DEMONSTRATE LEADERSHIP 

 Instructors lead in their classrooms. 
 Instructors demonstrate leadership in the campus community. 
 Instructors lead the teaching profession. 
 Instructors advocate for the institution and students. 
 Instructors demonstrate high ethical standards. 
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STANDARD II: INSTRUCTORS ESTABLISH A RESPECTFUL ENVIRONMENT FOR A DIVERSE 

POPULATION OF STUDENTS 

 Instructors provide an environment in which each student has a positive 
relationship with the faculty. 

 Instructors embrace diversity in the campus community and in the world. 
 Instructors treat students as individuals. 
 Instructors adapt their teaching for the benefit of students with various special 

needs. 
 Instructors work collaboratively with the relevant campus instructional /special 

needs support system. 
 
STANDARD III: INSTRUCTORS KNOW THE CONTENT THEY TEACH 

 Instructors align their instruction with the university Content Standards and 
approved curriculum. 

 Instructors know the content appropriate to their teaching specialty. 
 Instructors recognize the interconnectedness of course content with the world of 

work. 
 Instructors make instruction relevant to students’ prior knowledge. 

 
STANDARD IV: INSTRUCTORS FACILITATE LEARNING FOR THEIR STUDENTS 

 Instructors know the ways in which learning takes place, and they know the 
appropriate levels of intellectual development of their students. 

 Instructors plan instruction appropriate for their students. 
 Instructors use a variety of instructional methods. 
 Instructors integrate and utilize technology in their instruction. 
 Instructors help students develop critical thinking, decision making, and solution 

seeking skills. 
 Instructors help students work in teams and develop leadership qualities. 
 Instructors communicate effectively. 
 Instructors use a variety of methods to assess what each student has learned. 

 
STANDARD V: INSTRUCTORS REFLECT ON THEIR PRACTICE 

 Instructors analyze student learning. 
 Instructors link professional growth to their professional goals. 
 Instructors function effectively in a complex, dynamic environment. 

 

What is Cognitive Coaching? 

Cognitive coaching is: 
• Directed by the coachee 
• Neutral 
• About self-directed learning 
• A skillful application of tools for planning, reflecting, solution-seeking  
• Developing and building internal resources 
• Mediating thinking   
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 Advantages of Cognitive Coaching

The coachee … 
 feels rewarded by finding his/her own way;
 develops more self-directedness in his/her life;
 develops capacity in all of the States of Mind;
 internalizes the identity of a thoughtful, reflective practitioner;
 learns how questions and inquiry serve the process of planning, reflecting, and

solution-seeking;
 becomes less dependent on the coach for assistance;
 experiences an insight.

Coach mediates by having the planner: 
 Clarify goals;
 Specify success indicators and a plan for collecting evidence;
 Anticipate approaches, strategies, decisions and how to monitor them;
 Establish personal learning focus and processes for self-assessment;
 Reflect on the coaching process and explore refinements.

Sources of Ideas, Concepts, and Theories 

 Cognitive Coaching Seminars, 2013 - www.thinkingcollaborative.com
 Costa, A. and R.J. Garmston, Cognitive Coaching Seminars Foundation Training:

Learning Guide, 9th edition, 2013
 Danielson, C.,  Framework for Teaching (Free Online Resources)
 Glasser, W., Choice Theory, Harper Perennial, 1998
 Killion, J.,  Cindy Harrison, Chris Bryan, and Heather Clifton, Coaching Matters,

Learning Forward, 2012
 Marzano, R., et al. Classroom Instruction That Works, ASCD, 2001
 McREL Teacher Evaluation System (Free Online Resources)
 Moran, M., Differentiated Literacy Coaching, ASCD, 2007
 Tomlinson, C., The Differentiated Classroom: Responding to the Needs of All Learners,

ASCD, 2014
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